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Abstract 

The current research aims to study university students’ levels of anger and satisfaction with life, based on gender, 
years of attendance, accommodation, and whether they experience adjustment problems. The current research 

participants included a total of 484 individuals (U a g e =22.56; SD=1.72; range=19-37), with 269 (55.6%) males 
and 215 (44.4%) females, attending the Adiyaman University during 2015-2016 academic years in Turkey. The 
data was collected through the “Personal Information Form”, “State-Trait Anger Expression Inventory” and 
“Satisfaction with Life Scale”. Descriptive statistics, Pearson product-moment correlation, multi-variate variance 
analysis (One-Way MANOVA), and Tukey HSD test among post-hoc multiple comparison tests were used in 
the data analysis. The results showed that satisfaction with life was found to have a positive relationship with 
anger control and negative relationships with all anger dimensions. Another finding in the current research was 
about the lack of significant difference in student’s levels of satisfaction with life, based on gender. Anger scores 
not differing on years of attendance. Flowever, scores of satisfaction with life were on significant levels, based 
on years of attendance. Another finding of the current research indicated that anger-out and trait anger 
dimensions of satisfaction with life did not differ on accommodation (home, dormitory). On the other hand, the 
group effect of the anger-in scores were found to be on significant levels. As such, anger-in scores of individuals 
living in the dormitories were found to be higher than those of individuals living in homes. 

Keywords: University Students, Anger and Life Satisfaction, 

1. Introduction 

Individuals experience some basic emotions in interpersonal conflicts and disagreements. One of these basic 
emotions is anger (Lazarus, 1991; Nair, 2008). According to Abrams (2010), anger is a normal emotion because 
a concept could not be defined as good, neither as bad. According to Spielberg (1991), anger is defined as an 
emotional status varying from simple-level angriness to a high-level rage. Individuals experiencing high-level 
anger were reported to deal with more stress and health problems (Balta§ & Baltay, 1997). Thus, increasing 
anger and aggression has been reported to be no use for problem solving. That is why coping through anger 
control was emphasized to be important in relation to mental health (Ozmen, 2009). In research on anger, 
experimental studies were found to be important in terms of reducing anger (Cenkseven, 2003; Gurbiiz, 2008). In 
another study, Karsh (2008) found that self-perception of anger behaviors, satisfaction with life, and 
interpersonal satisfaction predicted the stress symptoms. Durak-Batigiin, Hisli-§ahin and Karsli-Demirel (2011) 
found that patients with higher symptoms of stress had problematic interpersonal relationships and more 
intensive anger. Those patients were also found to have angry behaviors and no satisfaction with interpersonal 
relationships and life. Korkut (2012) found that traumatic experiences during childhood negatively affected the 
anger expression and satisfaction with life in adolescence. Bostanci, (”oban, Tekin, and Ozen (2006) revealed 
that situations leading to anger in university students involved not being taken seriously, being treated unfairly, 
and being criticized. In addition, females were found to be angered more than males were in situations leading to 
anger and they were also found to have more passive aggressive and inward reactions than males did. In a 
similar study, Annak (2002) found that male students controlled anger better than female students did. Ydndem 
and Bi?ak (2008) found significant differences in anger levels and expression styles in relation to major and 
gender. Anger levels in male students were found to be significantly higher than those of female students, bah in 
(2015) did not find a significant difference in trait anger, anger expression dimensions, and satisfaction with life, 
based on gender. Illiterate individuals were found to have higher trait anger and inward anger and lower anger 
control scores than university graduates did. In their study, Tambag and Oz (2005) found that female passive- 
aggressive anger scores and male outward anger scores were significantly high. Researchers stated that 
counseling and education programs at schools would be provided in order to raise awareness about approaches 
towards female adolescents among families, due to pressure, limitation, and control over female children in the 
community. Ku^ukkose (2015) found that trait anger, anger expression styles, and stress levels predicted the 
subjective well-being. In another study, researchers Diong, Bishop, Enkelmann, Tong, Why, Ang, and Kahader 
(2005) determined a negative relationship between anger level and psychological well-being. In a similar study, 
Chung and Kim (2017) revealed that both anger and the anger particular to being a mother predicted mothers’ 
satisfaction with life. They also found that satisfaction with life had a positive relationship with anger control 
and a negative relationship with the anger expression. As can be seen in the studies conducted, anger occurs 
following conflicts experienced in interpersonal relationships and it may impact the satisfaction with life. 
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Another variable associated with individual’s anger level is satisfaction with life. Satisfaction with life 
was defined as individual’s perception and evaluation of own life (Diener, Emmons, Larsen, and Griffin, 1985). 
In addition, the satisfaction with life involves individual’s willingness to change his or her life, satisfaction with 
the past or future, relationships in the immediate environment, and all views of own life (Diener, Suh, Lucas & 
Smith, 1999). Satisfaction areas in an individual’s life were stated to be the professional and family life, leisure 
activities, health, money, and the individual’s self (Seligman & Csikszentmihalyi, 2000). Individuals with high 
satisfaction with life were found to be aggregable with family and friends and to have higher academic 
achievement levels (Gilman & Huebner, 2006). On the other hand, individuals with low satisfaction with life 
were found to have high levels of perceived stress, depression, and loneliness (Extremera, Duran &Rey, 2009; 
Kapikiran & Yagci, 2012). Ayyash-Abdo (2007) determined that subjective well-being had a positive 
relationship with self-esteem and optimism and that personality predicted satisfaction with life. Also, a positive 
relationship between satisfaction with life and self-esteem was revealed (Leung & Zang, 2000; Ullman & Tatar, 
2001). A review of studies involving university students indicates that attitude toward major (Recepoglu, 2013) 
and accommodation (Ozgiir, Babacan Gumu§, and Durdu, 2010) influenced the satisfaction with life. Tuzgol- 
Dost (2007) determined in their study with university students that females had higher satisfaction with life than 
males did and that students with high SES had higher levels of satisfaction with life. Studies on satisfaction with 
life have been found on an increase (Kabasakal & Uz Ba§, 2013; Yildiz, 2016; Yildiz & Baytemir, 2016; Yildiz 
& Duy, 2015; Yddiz, & Karada^, 2017).) in the relevant literature. Giindogar, Sallan-Gtil, Uskun, Demirci, and 
Ke 9 eci (2007), looking into the university students’ satisfaction with life, found that the predictors of satisfaction 
with life were hopelessness, satisfaction with education, state-trait anxiety, placement within a desired major, job 
expectation, and reason for education in a major. Ulker-Tumlu and Recepoglu (2013) found that satisfaction with 
life had a medium-level positive relationship with psychological endurance. In a similar study, Kabasakal and Uz 
Ba§ (2013) revealed that problem solving skill in candidate teachers significantly predicted the satisfaction with 
life. They found, in their research, that level of satisfaction with life significantly differed on the dimensions of 
monthly income and family income level and that it did not differ on gender. Huebner, Drane, and Valois (2000) 
determined that satisfaction with life did not significantly differ on gender, (am and Artar (2014) found that 
satisfaction with life in females was higher than that of males. In Ozgiir, Babacan, Gumii^, and Durdu’s (2010) 
research with university students, students living in homes were found to have higher levels of satisfaction with 
life. They revealed that majority of the students (80%) were happy living in homes and 17% of them were 
pleased to be living in dormitories. 

A review of studies indicated that one of the general problems experienced by university students was 
accommodation (Ozgiir, Babacan, Giimu§, and Durdu, 2010) and the students could keep companionship of 
friends living in homes or dormitories within their interpersonal relationships during university life. Thus, anger 
or anger situations experienced by university students in interpersonal relationships gain importance. In addition, 
research on the relationship of anger experienced with the satisfaction with life is thought to be important. A 
review of research involving university students has not included any study investigating anger and levels of 
satisfaction with life combined, based on gender, years of attendance, accommodation, and adjustment problems 
experienced. Hence, studying anger and satisfaction with life based on these variables may be necessary and 
important in terms of contributing in expert (psychiatrist, psychological counselor, and psychologist) 
interventions into university students’ levels of anger and satisfaction with life. Also, research on university 
students’ anger and satisfaction with life based on these variables is limited in Turkey; in this sense, it may be 
considered to contribute in the relevant local literature. 

1.1. The Purpose of the Research 

The current research aims to study university students’ levels of anger and satisfaction with life, based on gender, 
years of attendance, accommodation, and whether they experience adjustment problems. Following questions 
were put forward within this general purpose: 

1. Is there any relationship between university students’ satisfaction with life and anger levels? 

2. Do university students’ levels of satisfaction with life and anger differ on gender? 

3. Do university students’ levels of satisfaction with life and anger differ on years of attendance? 

4. Do university students’ levels of satisfaction with life and anger differ on accommodation (home or 
dormitory)? 

5. Do university students’ levels of satisfaction with life and anger differ on whether they experience 
adjustment problems? 

2. Method 

2.1. Research Design 

This research is a descriptive research aimed at examining the present situation. Descriptive research is the way 
to determine what is the one (Heppner, Wampold, & Kivlighan, 2013). 
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2.2. Participants 

The current research participants included a total of 484 individuals (^age=22.56; SD=1.72; range=19-37), 
with 269 (55.6%) males and 215 (44.4%) females, attending the Adiyaman University during 2015-2016 
academic years in Turkey. 272 (56.2%) of the participants were in their junior year and 212 (43.8%) attended 
their senior years. To reveal the effects of home or dormitory accommodation on students, junior and senior 
students that had been in the university for a while (at least 2-3 years) were included in the research. 233 students 
(48.1%) attended the Faculty of Education, 175 (36.2%) studied in the Faculty of Finance and Management 
Sciences, 48 (9.9%) attended the Faculty of Science and Letters, and 28 (5.8%) studied in the Faculty of 
Engineering. 

2.3. Instruments 

2.3.1. State-Trait Anger Expression Inventory 

State-Trait Anger Expression Inventory was developed by Spielberger (1991) and adapted into Turkish language 
by Ozer (1994). The scale includes 34 items on sub-dimensions such as trait anger, controlled anger (anger 
control), anger vented out (anger-out), and suppressed anger (anger-in). The inventory is a Likert-type scale with 
items scored between 1 and 4. Upon validity and reliability studies, Cronbach’s alpha internal consistency 
coefficient values were found as follows: .79 for trait anger, .84 for anger control, .78 for anger-out, and .62 for 
anger-in. Factor loads for anger control, anger-in, and anger-out sub-scales were respectively found as follows in 
the factor analysis conducted by Ozer (1994): .80- .90, .69-91, .58-76. The internal consistency coefficients of 
the scale ranged between the following values: .80-.90 for anger control, .58-.76 for anger-in, .69-.91for anger- 
out. 

2.3.2.Satisfaction with Life Scale (SWLS) 

Satisfaction with Life Scale (SWLS) was developed by Diener, Emmons, Larsen, and Griffin (1985) in order to 
reveal individuals’ satisfaction with life. STAS is a single-dimension scale with total five items scored as 1= 
Never Satisfying, 2= Not Satisfying, 3= Somewhat Not Satisfying, 4= neither Satisfying nor Not Satisfying, 5= 
Somewhat Satisfying, 6= Satisfying, and 7= Very Satisfying. The scale was adapted into Turkish language by 
Koker (1991). Reliability of the scale was checked through test-retest technique and the correlation between the 
two administrations was found to be .85 and item-test correlations ranged between .71 and .80. 

2.3.3. Personal Information Form (PIF) 

Personal Information Form was used to collect data associated with personal information in the current research. 
There are questions about sex, faculty, class level, accommodation (home or dormitory) and social adjustment 
problems in the form. 

2.4. Data Analysis 

Descriptive statistics, Pearson product-moment correlation, multi-variate variance analysis (One-Way 
MANOVA), and Tukey FISD test among post-hoc multiple comparison tests were used in the data analysis. To 
determine whether the difference between the means was significant, the significance level was set as .05. 

3. Results 

Table 1 includes the kurtosis skewness, and descriptive statistics of the scores that university students obtained 
on the scales. Correlation values among the research variables were also included in Table 1. 

Table 1. Descriptive statistics and pearson correlation coefficient values associated with the research 
variables 


Variables 

X 

SD 

Kurtosis 

Skewness 

1 

2 

3 

4 5 6 

1. SWLS 

21,35 

7,02 

-,63 

-,36 





2. Trait anger 

21,45 

5,09 

-,08 

,49 

-,07 




3. Anger-in 

16,64 

3,58 

-,3 

,16 

-,087 

,46** 

,73** 


4.Anger-out 

15,64 

3,9 

,58 

,65 

-,017 

,64** 

,37** 


5.Anger control 

21,59 

4,3 

-,35 

-,03 

,13** 

-,35** 

,37** 

-,00 -,36** 


N=484 p<.01 

Table 1 indicates the kurtosis (between -.08 and -.63) and skewness (between -.03 and .65) values of 
the scales. Thus, the assumed values between +1 and - 1 meant that the normality assumption was not violated 
(Tabachnick & Fidell, 2013). The linearity and normality assumptions must be met within the data in order to be 
able to use one-way MANOVA in the analysis. Hence, to determine the outliers, Mahalanobis distance values 
were calculated. Consequently, data may be said to be distributed normally and multivariate normality 
assumption may be considered met if Mahalanobis distance value calculated for determining the outliers is less 
than the table values found. Data with a Mahalanobis value more than the Chi square table value are set as 
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outliers and excluded in the data set. For these, a significance level of .0001 is recommended (Buyiikoztiirk, 
2004). Thus, data associated with 20 participants with outliers were excluded in the set. Also, the distribution 
graphic indicated a linear relationship. In addition, for the one-way MANOVA to be used, another important 
assumption, the covariance Matrix value (Box M Test) must be higher than .05; namely, the variance must be 
homogeneous. Obtained values indicated a homogeneous variance. Homogeneity of the variance was also 
examined through Levene test and variance in all groups was found to be homogeneous. Years of attendance 
(anger-out score) and experiencing adjustment problems (anger-in score) without homogeneity were not 


included in the analysis. A review of Table 1 indicated the following: satisfaction with life (^ =21.35), trait 
anger score (^=21.45), anger-in score (^=16.64), anger-out score (-^ =\ 5.64) and anger control score 


(^=21.59). Table 1 also indicated that satisfaction with life had a positive relationship with anger control and 
negative relationships with other anger dimensions. 

The difference between university students’ satisfaction with life and anger scores, based on gender, 
was analyzed through one-way MANOVA and the results were included in Table 2. 


Table 2. MANOVA results associated with satisfaction with life and anger scores of groups based on gender 


Source of Variance 

Sum of Squares 

df 

Mean Square 

F 

P 

q 2 

l.SWLS 

12,703 

1 

12,703 

,257 

,612 

-,002 

2.Traid anger 

4,155 

1 

4,155 

,160 

,690 

-,002 

3. Anger-in 

9,401 

1 

9,401 

,733 

,392 

-,001 

4. Anger-out 

144,749 

1 

144,749 

9,680 

,002* 

,018 

5.Anger control 

210,266 

1 

210,266 

11,569 

,001* 

,021 


*p< 05, **p<.01, ***p<.001 

Covariance Matrix values were not found on significant levels in the analyses (Box M Test= 12.66; 
p=.63). Also, Levene test indicated that the assumption of variance homogeneity was met (p>.05). A review of 
Table 2 indicated that, through one-way multi-variant variance analysis (MANOVA), the group effect of 
satisfaction with life based on gender was not found on significant levels [Wilks’ X = .91, F (1 . 482) = .257, p>.05]. 
Namely, no significant-level difference between students’ satisfaction with life was found on gender. Similarly, 
trait anger scores were found to not differ on gender [Wilks’ X = .91, F (1 482) = .160, p>.05]. Anger-in scores were 
not found to be on significant levels [Wilks’ X = .91, F (L482) = .733, p>.05]. 

On the other hand, anger-in scores were found to be on significant levels [Wilks’ X = .91, F (1 482) = 9.68, 

p<.01]. Thus, female mean (X =15.16) was lower than male mean ( X =16.26). Eta square value was also 
found to indicate a low-level relationship (q 2 = .018). Similarly, the group effect of anger control scores, based on 


gender, was found on significant levels [Wilks’ X = .91, F (L482 )= 11.56, *p<.01]. Thus, female mean (X =21) 

was found to be lower than male mean (X =22.33). Eta square value was also found to indicate a low-level 
relationship (q 2 = .021). 

The difference between university students’ satisfaction with life and anger scores, based on years of 
attendance, was analyzed through one-way MANOVA and the results were included in Table 3. 

Table 3. MANOVA Results associated with Satisfaction with Life and Anger Scores of Groups based on Years 
of Attendance 


Source of Variance 

Sum of Squares 

df 

Mean Square 

F 

P 

h 2 

l.SWLS 

240,007 

1 

240,007 

4,905 

,027 

008 

2.Trait anger 

4,411 

1 

4,411 

,169 

,681 

-,002 

4.Anger-in 

13,742 

1 

13,742 

1,072 

,301 

,000 

5.Anger control 

,235 

1 

,235 

,013 

,911 

-,002 


*p<.05, **p<.01, ***p<,001 


Covariance Matrix values were not found on significant levels in the analyses (Box M Test= 8.56; 
p=.58). Also, Levene test indicated that the assumption of variance homogeneity was met (p>.05). However, 
anger-out dimension was not included in the analysis as it did not meet Levene test assumptions (p>.05). A 
review of Table 3 indicated that anger scores based on years of attendance was not found on significant levels 
[Wilks’ X = .98, p>.05]. On the other hand, the group effect of satisfaction with life scores, based on years of 
attendance, was found to be on significant levels [Wilks’ X = .98, F (1482) = 4.905, p<.05]. Thus, a review of 

difference among groups indicated that means of senior students (X =22.15) were significantly higher than 
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those of junior students =20.73). Eta square value was also found to indicate a lower-level relationship 
(rf= .008). 

The difference between university students’ satisfaction with life and anger scores, based on 
accommodation, was analyzed through one-way MANOVA and the results were included in Table 4. 

Table 4. MANOVA Results associated with Satisfaction with Life and Anger Scores of Groups based on 
Accommodation 


Source of Variance 

Sum of Squares 

df 

Mean Square 

F 

P 

o 2 

l.SWLS 

,036 

1 

,036 

,001 

,978 

-,002 

2.Trait Anger 

85,191 

1 

85,191 

3,294 

,070 

,005 

3. Anger-in 

85,278 

1 

85,278 

6,731 

,010* 

,012 

4.Anger-out 

7,245 

1 

7,245 

,475 

,491 

-,001 

5.Anger control 

42,028 

1 

42,028 

2,269 

,133 

,003 


*p<.05, **p<-01, ***p<.001 

Covariance Matrix values were not found on significant levels in the analyses (Box M Test= 22.3; 
p=.l). Also, Levene test indicated that the assumption of variance homogeneity was met (p>.05). A review of 
Table 4 indicated that, through one-way multi-variant variance analysis (MANOVA), the group effect of 
satisfaction with life based on accommodation was not found on significant levels [Wilks’ X = .96, F (1482) = .001 
p>.05]. Also, the group effects of trait anger scores [Wilks’ X = 96, F (1 482 f= 3.29 p>.05], anger-out scores 
[Wilks’ X = 96, F(i. 482) =2.26, p>.05], and anger control [Wilks’ X = 96, F ( i. 48 2 ) = 2.26, p>.05] dimensions were 
not found on significant levels. The group effect of anger-in scores, on the other hand, was found to be on 

significant levels [Wilks’ X = 96, F (1 482) = 6.73, p<.05]. Flence, anger-in scores of students living in homes ( X 

=16.25) were found to be lower than those of students living in dormitories (X =17.09). Eta square value was 
also found to indicate a lower-level relationship (q 2 = .012). 

The difference between university students’ satisfaction with life and anger scores, based on the 
experience of adjustment problems in the university, was analyzed through one-way MANOVA and the results 
were included in Table 5. 


Table 5. MANOVA Results associated with satisfaction with life and anger scores of 
groups based on the experience of adjustment problems in the university 


Source of Variance 

Sum of 
Squares 

df 

Mean 

Square 

F 

P 

I 2 

l.SWLS 

1012,25 

4 

1 

1012,254 

21,390 

,000*** 

,041 

2.Traid anger 

136,699 

1 

136,699 

5,307 

,022* 

,009 

3. Anger-out 

91,542 

1 

91,542 

6,077 

,014* 

,010 

4. Anger control 

73,141 

1 

73,141 

3,962 

,047* 

,006 


*p<.05, **p<.01, ***p<.001 

Covariance Matrix values were not found on significant levels in the analyses (Box M Test= 94; 
p=.69). Also, Levene test indicated that the assumption of variance homogeneity was met (p>.05). However, 
anger-in dimension was not included in the analyses as it did not meet the assumptions of Leven test (p<0.05). A 
review of Table 5 indicated that, through one-way multi-variant variance analysis (MANOVA), satisfaction with 
life based on the experience of adjustment problems in the university was found on significant levels [Wilks’ X 


— .94, F( 1482 )— 21.39, p<.001]. Thus, the satisfaction with life of those experiencing adjustment problems ( X 

=19.84) was found to be lower than that of students not experiencing adjustment problems =22.73). Eta 
square value was also found to indicate a medium-level relationship (q 2 = .041). Based on the experience of 
adjustment problems, the trait anger scores were found to be on significant levels [Wilks’ X = .94, F (1 482) = 5.3, 

p<.05]. Hence, the trait anger scores of those experiencing adjustment problems (X =22) was found to be 

significantly higher than that of students not experiencing adjustment problems (X =20.94). The group effect 
of anger-out scores was also found to be significant [Wilks’ X = .94, F (1482) =6.07, p<.05]. This indicated that 

those experiencing adjustment problems {X =16.1) had significantly higher levels of anger-out scores than 

those without adjustment problems (X = 15.23). The group effect of anger control scores was also found to be 
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significant [Wilks’ X = .94, F (L48 2)=3.96, p<.05]. This indicated that those experiencing adjustment problems 

(X =21.18) had significantly lower levels of anger control scores than those without adjustment problems ( X 
= 21.96). A low-level relationship was found based on the Eta square values of anger scores. 

4. Discussion, Conclusion and Suggestions 

The current research aimed to examine whether there was a relationship between anger and satisfaction with life 
and whether the levels of anger and satisfaction with life differed on gender, years of attendance, 
accommodation, and the experience of adjustment problems. Hence, satisfaction with life was found to have a 
positive relationship with anger control and negative relationships with all anger dimensions. In a similar 
research, Karsh (2008) found that anger behaviors, self-perception, life satisfaction, and interpersonal 
satisfaction predicted stress symptoms in both the patient and the healthy groups. KiicpAkkose (2015) determined 
that trait anger and anger expression predicted the subjective well-being. In addition, a negative, low-level 
significant relationship between subjective well-being and trait anger, anger-in, anger-out expression styles was 
found. Similarly, Diong et al. (2005) determined a negative relationship between anger level and psychological 
well-being. In another study, Chung and Kim (2017) found a positive relationship between satisfaction with life 
and anger control and a negative relationship between satisfaction with life and anger expression. Significant 
relationships were found between anger and satisfaction with life in the current research and similar studies. The 
positive relationship between satisfaction with life and anger control may be based on better coping with a 
conflict or stressful life event of, happier individuals better perceiving their lives and controlling anger in 
interpersonal relationships. 

Another finding in the current research was about the lack of significant difference in student’s levels 
of satisfaction with life, based on gender. However, Tuzgol-Dost (2007) found that females’ satisfaction with life 
was higher than that of males among university students. In £am and Artar’s (2014) study, females’ satisfaction 
with life was found to be higher than that of males. In other studies supporting the findings of the current 
research, the scores of satisfaction with life were found to not differ on gender (Fugl-Meyer, Melin & Fugl- 
Meyer, 2002; Hampton & Marshall, 2000; Huebner, Drane & Valois, 2000). These findings indicate that 
satisfaction with life does not differ on gender. Various research results may be differing based on different 
samples. The lack of difference on gender in the current study may have been due to the lack of situations (such 
as an urban area, major, life conditions, etc.) positively or negatively impacting the satisfaction with life on 
gender. Another finding in the current study indicated that trait anger and anger-in scores did not significantly 
differ on gender. However, anger-out and anger control scores did differ. Hence, females’ means of anger-out 
and anger control scores were found to be lower than those of males. Namely, it may be said that males let their 
anger out in the environment relatively more than females did and females found it relatively harder than males 
did to control their anger. In a similar study supporting the findings of the current research, Annak (2002) found 
that males controlled their anger better than females did. Yondem and Bujak (2008) concluded in their study that 
male students’ anger levels were significantly higher than those of female students. Tambag and Oz (2005) 
examined anger expression in terms of both gender and living with a family or at an orphanage. The researchers 
found that female passive-aggressive anger scores and male anger-out scores were high as indicated in other 
studies. Bostanci, (j/oban, Tekin, and Ozen’s (2006) study involving university students indicated that females 
had more anger than males did in situations leading to anger. Males had more angry thinking than females did 
and females had more anxious behavior than males did. A review of interpersonal relationships sub-dimension 
indicated that females had more passive-aggressive and inner reactions than males did. Consequently, female 
anger-out and anger control mean scores were found to be lower than those of males. Hence, males may be 
letting their anger out due to their general characters or based on parents’ attitudes. Females may be said to have 
more difficulty controlling their anger than males do. 

Another finding in the current research was about anger scores not differing on years of attendance. 
However, scores of satisfaction with life were on significant levels, based on years of attendance. Thus, senior 
students’ mean scores of satisfaction with life were found to be higher than those of junior students. In a similar 
study, Ozdemir and Dilekmen (2016) found the satisfaction with life to be higher on senior students. In another 
similar study, Deniz and Yilmaz (2004) found senior students’ satisfaction with life to be higher than that of 
freshmen students. A senior student may be considered to be less under the effects of course-related stressors as 
most courses should be completed in senior year; due to getting closer to his/her professional targets and also 
better adjustment in the home or dormitory or in the university environment, such student may have higher levels 
of satisfaction with life. 

Another finding of the current research indicated that anger-out and trait anger dimensions 
of satisfaction with life did not differ on accommodation (home, dormitory). On the other hand, the group effect 
of the anger-in scores were found to be on significant levels. As such, anger-in scores of individuals living in the 
dormitories were found to be higher than those of individuals living in homes. Thus, those living in dormitories 
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may be considered to suppress their anger more than those living in homes. In a similar study, Filiz and Qemrek 
(2014) determined that accommodation was among the basic problems of university students; 39% of the 
students lived in public dormitories; and they (21.4%) had inadequate conditions in public dormitories. Ozgiir, 
Babacan, Glim Li and Durdu (2010) found that majority (80%) of the students were pleased to be living in 
homes and 17% of the students were pleased to be living in dormitories. Hence, studies indicated that students 
were not happy to be living in dormitories. Thus, due to not being satisfied and inadequate conditions (number of 
students, food, cleanliness, etc.), students may have suppressed their anger. 

The group effects of satisfaction with life, based on the experience of adjustment problems in the 
university, were not on significant levels. Accordingly, the satisfaction with life of those experiencing 
adjustment problems was lower than that of those not experiencing adjustment problems. Also, the group effects 
of trait anger and anger-out scores were found to be on significant levels. The trait anger and anger-out scores of 
those experiencing adjustment problems were significantly higher than those not experiencing adjustment 
problems and anger control scores as well as satisfaction with life of those experiencing adjustment problems 
were significantly lower. Such result may be considered to indicate that individuals experiencing adjustment 
problems may have reflected their anger on interpersonal relationships in a dysfunctional manner in stressful 
situations; they may have had difficulty controlling their anger; and, thus, these may have affected their 
happiness or subjective well-being to lower their satisfaction with life. Yavuzer (1996) defined adjustment as 
being able to build and sustain better relationships with one’s own and in the environment. Hence, the 
individuals with difficulty to adjust in environment may be letting their anger out and having difficulty 
controlling their anger to consequently negatively affect their levels of satisfaction with life. In a similar study 
involving university students, Erdogan, §anli, and §im§ek-Bekir (2005) found that 82.4% of the students liked 
the life in the university; 63.4% were culturally improved in the university; 55.6% were socialized through 
university activities; 53.6% thought that they were socially improved in the university; 23.7% had difficulty 
adjusting in the university life; and some (20%) felt lonely. In another similar study, Aras (2015) revealed that 
the social adjustment of university students differed on the accommodation with the longest period of residence. 
Akta§ (1997) found that personal, social, and overall adjustment of senior students were significantly higher than 
those in their freshmen years were. Similarly, Ozbay (1997) stated that the university required the students to 
sustain relationships in a new environment; dormitory and class atmosphere brought about interaction in a new 
social environment and required new social skills and effort. 

The current research has some limitations. The scales used in the current research are limited to the 
characteristics that they measure. In addition, the current study was conducted with junior and senior students in 
Adiyaman University. Thus, it may be recommended for repetition with different samples. Following 
suggestions could be put forward based on the findings of the current research: 1. as the life satisfaction 
dimension had a positive relationship with anger control and negative relationships with all other anger 
dimensions, group psychological counseling sessions may be organized at university counseling centers to 
increase satisfaction with life, 2. as female anger-out and anger control scores were lower than the male average, 
rehabilitation activities may be planned within psychological counseling to be conducted, 3. as the anger-in 
scores of students living in dormitories were higher than those of students living in homes, activities (number of 
those living, food, cleanliness, etc.) to improve dormitory conditions may be organized, and 4. as the life 
satisfaction scores of students experiencing adjustment problems were lower than those of students not 
experiencing adjustment problems, orientation activities may be planned and effectively conducted starting from 
the first year of university education. In addition, the orientation may be shaped based on needs analysis of 
students’ leisure and cultural activities, 5. as trait anger and anger-out scores of students experiencing adjustment 
problems were significantly high and anger control scores and life satisfaction of those students were 
significantly low, intervention, prevention, group psychological counseling, and psychological counseling 
services may be recommended in relation to anger and life satisfaction of students experiencing adjustment 
problems. 
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